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I. Introduction 

The mandated elements of the APPR Plan as outlined in part 100.2 of the Regulations of the Commissioner of 

Education are fulfilled in the North Colonie Central School District’s APPR Plan. This APPR Plan is founded on 

the New York State Teaching Standards, the teaching rubrics of Kim Marshall and the North Colonie philosophy 

for supervision and evaluation of teachers.     

 

 Early in the 2012—2013 academic year, before the evaluation process begins, all teachers and evaluators should 

participate in a general orientation on teacher evaluation process.  This orientation, presented jointly by members of 

the NCTA and the administration, should include a review of dates and deadlines for meetings and evaluation 

events.  It would also identify preparation strategies for pre and post observations.  In addition, the officers of the 

NCTA will be given up to 30 minutes on pre-school workshop day to discuss and explain the APPR process.  This 

time would be in addition to the forty-five (45) minutes referred to in Article III, section five of this Contract.   

 

Teachers will receive a copy of the summative evaluation (60% rubric based portion) by no later than June 15th. 

 

The District will provide training to evaluators and lead evaluators in conjunction with turnkey training offered by 

Capital Region BOCES and Michael Kim Marshall. 

 

 

II. Philosophy 

The North Colonie community seeks to promote ongoing, collegial, reflective dialogue in order to enhance teacher 

performance and improve student learning.  The Evaluation Document will best serve the professionals in this 

organization and, accordingly, our students if it is crafted collaboratively and viewed not only as a means to ensure 

quality, but also to promote professional learning.  Observations leading to evaluation should not be viewed as 

inspections, but as opportunities for professional, collaborative reflections. With a primary goal of improving 

conversation around and understanding of the complex task of teaching,  the evaluation document should be a 

springboard, one piece of a larger plan which integrates seamlessly with professional development opportunities, 

allowing all educators to become more reflective practitioners.   

As part of a meaningful professional growth plan, the evaluation document supports: 

 An emphasis on improved student learning 

 The promotion of professional, collaborative endeavors 

 

 

 

 The close supervision and support of new teachers 
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 The importance of self-reflection and analysis of practice  

 The availability of resources available to contribute to one’s learning 

 The opportunity  to engage in learning activities to improve practice  

 The value of educational innovation in a supportive environment 

 

 III.   Observation Methods and Procedures (Teaching Standards 1—5); 31 points 

 

A. Understandings 

 In addition to its focus on New York State Teaching Standards 6 and 7, the summative evaluation will 

address the teacher’s continued demonstration of proficiency  in New York State Teaching Standards 1—5.  

Direct observation of classroom instruction is understood to be one part of a larger process to evaluate 

proficiency in Standards 1—5. 

 The intent of the observation is to provide a structured opportunity for teacher and administrator to 

dialogue about and reflect upon instructional practice.  If any significant concerns are noted by the observer 

or teacher during a formal observation, additional formal observation(s) may be scheduled. 

 It is understood that at the secondary level, principals and directors/supervisors shall coordinate their visits. 

 It is understood that the principal, directors/supervisors and Central Administrators who have a right to be 

in the school may visit a classroom or other educational activity without prior arrangement as long as such 

visit does not substitute for the formal observation process.  Any superlatives or concerns from the informal 

visitation will be shared with the teacher through his or her direct supervisor.  Teachers are encouraged to 

invite the principal and directors/supervisors to observe any portion of the program that they believe is 

outstanding or is in need of improvement. 

 31 of the 60 points shall be based on classroom observations by principal, or other agreed upon trained 

administrator. 

 It is agreed that observations will not occur the day before or after a designated school break 

 It is agreed that the Marshall Teaching rubric will be used with the following understandings: 

o The rubric will be used as a tool to enhance the partnership between teachers and administrators.  It 

will not be used as a checklist during an observation. 

o The use of the rubric will inform the observation of New York State Teaching Standards 1—5.  

Teaching Standards 6 and 7 will be evaluated through a different evidence-based process. 

o The philosophy of “preponderance of evidence” should guide the assignment of a category (highly 

effective, effective, etc.) to a particular standard. 

o  “Preponderance of evidence”, should be understood to mean that a teacher’s overall lessons and other 

“teacher artifacts” will serve as factual evidence that it is, more likely than not, that a teacher is meeting 

subsets of a domain that have not been directly observed in the classroom. 
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o The rubric will be used “holistically” as it is not realistic to assume that every aspect of the rubric will 

be observable in every lesson.   

o The subsections of each Marshall domain are considerations for discussion, not mandates for 

observations.  It is understood that not every subsection will be observable in every lesson, and the 

intent is not to list or comment on the subsections that were not observed. 

o In a post-observation conference, teachers may share evidence/artifacts to speak to those areas which 

were not observable in a particular lesson. 

o Administrators and teachers should think first in terms of qualitative descriptions of a teacher’s 

effectiveness (highly effective, effective, etc.) not in terms of point values first. 

o Both the district administrators and members of the NCTA leadership team attended a day of training 

with Kim Marshall in July 2012 and will attend a follow up session in the fall of 2012. 

o The final score will follow the completion of the evidence gathering process, during which the 

evaluator and the teacher discuss all evidence as it relates to each of the seven NYS Teaching 

Standards. 

 

B.  One formal, announced observation will be completed annually for all tenured teachers prior to December 1st. 

 The formal observation will be announced with at least three school days’ notice.  

 For the announced observation, a pre-conference observation form will be completed and submitted prior 

to the observation.  A pre-observation conference may be scheduled at the discretion of the teacher or 

administrator.        

 A private post-observation conference will occur within two weeks of the observation.   

 The teacher may decide to bring relevant instructional artifacts to the post-observation conference.  These 

artifacts could include, but are not limited to: 

o Homework assignments or extension activities that engage students in learning more about the 

topic being studied. 

o Plans for lessons immediately preceding or following observed lesson. 

o Unit plan to which the individual lesson plan belongs 

o Assessment used within the unit or lesson, e.g. writing assignment with accompanying rubric, 

project with accompanying rubric, paper/pencil test with scoring key, etc. 

o Samples of student work representing the low, middle, and high range of student work on a 

related assignment, project, or assessment. 

 The administrator shall complete a draft observation summary in anticipation of the conference. 

 The teacher and the administrator will review and discuss the observation summary, recognizing that 

there could be a need for revision. 
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C. A minimum of two formal, announced observations will be completed annually for all untenured teachers, at 

least one of which will occur prior to November 1st and a second prior to February 1st. 

 These two observations will be announced with at least three school days’ notice 

 A pre-conference observation form will be completed and discussed in a pre-observation conference 

prior to the observation.   

 A private post-observation conference will occur within two weeks of the observation.   

 The teacher shall bring relevant instructional artifacts to the post-observation conference.  These 

artifacts could include, but are not limited to: 

o Homework assignments or extension activities that engage students in learning more 

about the topic being studied. 

o Plans for lessons immediately preceding or following observed lesson. 

o Unit plan to which the individual lesson plan belongs 

o Assessment used within the unit or lesson, e.g. writing assignment with accompanying 

rubric, project with accompanying rubric, paper/pencil test with scoring key, etc. 

o Samples of student work representing the low, middle, and high range of student work 

on a related assignment, project, or assessment. 

 The administrator shall complete a draft observation summary in anticipation of the conference. 

 The teacher and the administrator will review and discuss the observation summary, recognizing that 

there could be a need for revision. 

D. Each observations will receive a score out of 31 as detailed below: 

 

Domain B Domain C Domain D Rating 

H H H 31 

H H E 30 

H H D 29 

H H I 28 

H E H 30 

H E E 27 

H E D 26 

H E I 25 

H D H 29 
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H D E 26 

H D D 21 

H D I 20 

H I H 28 

H I E 25 

H I D 20 

H I I 14 

E H H 30 

E H E 27 

E H D 26 

E H I 25 

E E H 27 

E E E 26 

E E D 25 

E E I 24 

E D H 26 

E D E 25 

E D D 20 

E D I 19 

E I H 25 

E I E 24 

E I D 19 

E I I 13 

D H H 29 

D H E 26 

D H D 21 

D H I 20 
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D E H 26 

D E E 25 

D E D 20 

D E I 19 

D D H 21 

D D E 20 

D D D 19 

D D I 18 

D I H 20 

D I E 19 

D I D 18 

D I I 12 

I H H 28 

I H E 25 

I H D 20 

I H I 14 

I E H 25 

I E E 24 

I E D 19 

I E I 13 

I D H 20 

I D E 19 

I D D 18 

I D I 12 

I I H 14 

I I E 13 

I I D 12 
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I I I 0 

 

 Thus, a rating of 0—14 is considered ineffective; a rating of 15—23 is considered developing; a 

rating of 24—29 is considered effective; a rating of 30—31 is considered highly effective. 

 With the full period announced observation, once the observation has begun, the observation will 

count for the record. 

 For untenured teachers, the scores from the two formal observations will be averaged. 

 

  E. Mini-Observations  

 

 After the post observation conference for the announced observation is completed, all   

  teachers will have five unannounced mini observations typically  ranging in length from ten to  

  fifteen minutes.  

 The mini-observations will be scheduled at different times of day to account for different courses 

(secondary) or subjects (elementary) taught. 

 During the observation the observer is focusing specifically on three major components of 

classroom instruction and taking brief notes: 

1. The teacher’s instructional practices 

2. Classroom Management 

3. Student Engagement 

 After the observation, the observer then compares his or her notes about observed   

  behaviors to the Marshall Rubric Domains B, C, and D and assesses the teacher’s overall   

  performance accordingly. 

 Based on alignment with the Marshall rubric, the observer assigns an overall rating of   

  Highly Effective, Effective, Developing, or Ineffective. 

 The observer provides feedback to the teacher in writing on each of the three areas and   

  shares the overall rating of Highly Effective, Effective, Developing, or Ineffective. 

 All teachers will receive written feedback on the mini-observation form.  Any teacher who receives 

a rating of  developing or ineffective for any mini-observation will have a meeting with his or her 

supervisor to discuss the observation and suggestions for improvement. 

 Regardless of rating, any teachers who so wishes may, of course, schedule a meeting with  

  his or her supervisor. 

 Upon completion of the five mini-observations, a teacher’s score from the formal observation will 

be modified according to guidelines established below:  
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 Of the five observations, if a teacher has: 

 

o 3 or more observations in the same category as the formal observation from the fall (i.e. a 

teacher was scored in the developing range in the fall, and developing in at least three of 

the mini-observations), the score out of 31 given after the first observation stands. 

o 3 or more observations in the category above the formal observation from the fall (i.e. a 

teacher was scored in the developing range in the fall, but effective in at least three of the 

mini-observations)his or her score will move up to the lowest score point associated with 

the next domain.  (In this example, a teacher would move from anywhere in the developing 

score range to the 22 points in the effective range) 

o 4 or more observations in the category below the formal observation from the fall (i.e. a 

teacher was scored in the developing range in the fall, but ineffective in at least four of the 

mini-observations) his or her score will move down to the highest score point associated 

with the next domain.  (In this example, a teacher would move from anywhere in the 

developing score range to the 14 points in the ineffective range) 

 For a teacher who receives a rating of ineffective for the formal observation the following 

guidelines will apply: 

o 3 or more observations in the same category as the formal observation from the fall , the 

score out of 31 given after the first observation stands. 

o 3 or more observations in the developing category will result in the teacher’s  score moving  

up to the lowest score point associated with the developing domain.   

o 4 or more observations rated in either effective or highly effective, the teacher’s  score will 

move to the lowest score point associated with the effective rating.   

 

IV.   Professional Responsibilities and Collaboration (Standards 6 and 7); 29 points 
 

A. Understandings 

 Any teaching standards not addressed in classroom observations must be assessed at least once a 

year.  

 29 points shall be assessed through a structured review of teacher artifacts/evidence and the 

professional contribution log 

 As part of the ongoing professional dialogue, the Professional Contribution Log and the “expected 

professional responsibilities” will be reviewed annually by the teacher and immediate supervisor 

by February 15.  In preparation for the summative evaluation, the teacher will submit the 

Professional Contribution Log to the immediate supervisor annually by May 1st.  Should the 
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teacher have the need to do so, a teacher may submit an amendment to their Professional 

Contribution Log by June 1st to reflect professional activities which occurred during the month of 

May. 

 

B.  Expected Professional Responsibilities 

 

 A maximum of 12  of the 29 points for all teachers will be derived from an evaluation of their 

“expected professional responsibilities”  as defined by  the subsections listed below form Marshall 

domains A, E, and F : 

o Domain A:   Planning and Preparation for Learning 

 Knowledge 

 Standards 

  Lessons 

 Engagement 

 Differentiation 

 

o Domain E:  Family and Community Outreach 

 Respect 

 Belief 

 Expectations 

 Communication 

 Responsiveness 

 

o Domain F:  Professional Responsibilities 

 Attendance 

 Reliability 

 Professionalism 

 Judgment 

 Above and Beyond 

 

 Supervisor will review each of the three domains and share with the teacher and based upon the 

preponderance of evidence, a category assignment     (H, E, D, I) for each of the five subsections of 

that domain.   

 Each subsection gets assigned points based on the following scale: 

   H 4.0 

   E 3.5 

   D 2.5 

   I 0—2 

 Based on the subsection scores, an average score for the entire domain will be calculated for each 

of the three domains. 

 The three domain averages are then added and rounded to the whole number using standard 

rounding rules, with a maximum of 12. 
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C.  Additional Professional Responsibilities 

 

 The following considerations can be used to earn the remainder of the 17 points (not an exhaustive 

list; others by mutual consent and approved by supervisor).  Teachers must accomplish a minimum 

of one activity from each of the three domains 

 Point values for activities will be determined based on time commitment, with a one hour 

commitment corresponding to one point.  Teachers who are on leaves of absence for one semester 

or more will be able to earn the maximum 17 points upon completing 8 hours of commitment to 

professional activities.   

 Teachers are to record activities and the corresponding amount of time spent on the Professional 

Contribution Log 

A.  Planning and            

  Preparation 

for  Learning 

E.  Family and Community 

Outreach 

F.  Professional 

Responsibilities 

 Completing graduate 

course work 

 Pursuing National 

Board 

certification 

 Attending a 

conference 

 Engaging in a 

research activity 

(select a research 

topic, read articles on 

that topic, and 

discuss/reflect on the 

research with the 

supervisor) 

 Participating in a 

professional book 

club 

 Participating in a 

collegial circle study 

group 

 Participating in peer 

classroom visitations 

 Working with a 

district consultant 

 Participating in 

professional 

development 

delivered through 

approved distance 

learning 

opportunities 

 

 Attending/chaperoning a 

school/district/community 

event (P.T.A. meetings, 

Booster Club meetings, 

Friends of Music) or other 

school-related events 

 Writing class newsletters 

 Maintaining a teacher 

website and/or WIKI 

 Presenting at a conference 

 Arranging  guest speakers 

 Presenting at Board of 

Education meetings 

 Advising an extra-

curricular activity 

 Developing and sending 

monthly classroom 

newsletters 

 Advising service clubs 

 Organizing school-

community outreach 

activities 

 Coaching intramurals 

 Meeting with parents 

before or after the school 

day 

 Others by mutual consent 

and approved by 

supervisor 

 

 Supervising a 

student teacher 

 Completing 

graduate course 

work 

 Grant writing 

 Pursuing National 

Board certification 

 Hosting a college 

student in pre-

student teaching 

field work 

 Publishing original 

writing related to 

job 

 Participating as a 

member in 

professional 

organization 

 Participating in 

new teacher 

orientation 

 Serving as a mentor 

 Presenting at a 

conference 

 Teaching an in-

service course 

 Organizing a staff 

development WIKI 

 Organizing and 

facilitating a 

professional book 

club 
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 Developing 

curriculum and/or 

new courses to be 

shared with other 

teachers 

 Engaging in a 

research activity with 

a team (select a 

research topic, read 

articles on that topic, 

and discuss/reflect in 

the research with the 

team 

 Contributing to a 

staff development 

WIKI 

 Participating in an 

in-service course 

 Meeting with 

curriculum coaches 

before or after the 

school day 

 Collaborating with 

colleagues on 

curriculum issues or 

student concerns 

before or after the 

school day 

 Others by mutual 

consent and 

approved by 

supervisor 

 

 

 

 Organizing and 

facilitating a 

collegial circle 

study group 

 Presenting formally 

at a faculty 

meeting, 

department 

meeting, or grade 

level meeting 

 Presenting at a 

District Workshop 

Day 

 Advising an extra-

curricular activity 

 Teaching a related 

college course 

 Consulting for SED 

 Serving on building 

and/or district-level 

committees 

 Developing 

curriculum and/or 

new courses to be 

shared with other 

teachers 

 Serving as a mentor 

 Writing letters of 

recommendation 

 Others by mutual 

consent and 

approved by 

supervisor 
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V.  Growth on State Assessments 

  A. Teachers in grades 4—8 of ELA and mathematics will receive a score from 

   New York State which will count for a maximum of 20 points (25 points with 

   an approved value-added measure) 

VI.      Growth Using Comparable Measures—Student Learning Objectives 

  A. Student Learning Objectives will be developed at the grade level for elementary   

school and at the department level for secondary school and special area subjects 

  B. All teachers of the same grade/course will have the same mutually-agreed upon   

S.L.O. content goals, pre-assessment, and post assessment measures for the S.L.O. 

  C. Student learning targets will be set as a result of the pre-assessment results.  Data  

   from all students in a particular grade or course will be analyzed and grade   

level/Department teams will decide upon appropriate differentiated targets. 

  D. Teachers will then complete the SLO template for each course where they are 

   required to do so with the agreed upon content goal, interval, assessments, and   

targets. 

  E. Teachers will complete a roster for each class with an SLO.  The roster will show 

   the pre-assessment results for each student and the expected target. 

  F. Teachers will submit SLO templates and rosters to their immediate supervisors  

   by October 30th  

 

VII.    Locally Selected Measures of Student Achievement 

  A. The district will use locally-developed assessments, with the use of the Test Wiz  

   data bank of questions as appropriate. 

B. Assessments will be created at the grade level/department level by teachers in consultation 

with administrators  as to the length of the assessment, nature of the assessment, and 

content of the assessment. 

  C. To ensure assessment security, teachers will work with administrators to provide 
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   a bank of acceptable questions which contains more items than the actual   

assessment will use.  All of the items will then be sequestered with the  

   administrator selecting the items for inclusion on the actual assessment. 

  D. All students taking the same course will take the same assessment. 

  E. The Superintendent will review and approve all measures as being comparable in  

rigor to the state testing system. 

  F. The decision as to whether to administer the locally-developed assessment with  

an  SLO (where allowed by State guidelines) or strictly as an achievement measure will 

rest with each  department/grade level. 

 

 

VIII.  Subcomponent and Composite Scoring and Ratings 

*No value-

added 

measure 

Growth or 

Comparable 

Measures 

(20) 

Locally 

Selected 

Measures 

(20) 

Other 

Measures of 

Effectiveness 

(60) 

Overall 

Composite 

Score 

Highly 

Effective 

18-20 18-20 55--60 91--100 

Effective 9—17 9—17 45--54 75--90 

Developing 3—8 3—8 39--44 65--74 

Ineffective 0—2 0—2 0--38 0--64 
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IX.  Appeals Process 

 

APPEALS OF INEFFECTIVE AND DEVELOPING RATINGS ONLY 

 

Only tenured teachers who receive a rating of “ineffective” and “developing” on their Annual 

Professional Performance Review (“APPR”) may appeal their APPR through the procedure herein.  

Ratings of “effective” and “highly effective” may not be appealed.  A teacher may file only one 

appeal from a single APPR.  Those eligible for an appeal shall simply be referred to as “teacher” 

below.   

 

Probationary teachers may not file appeals through the procedure herein or any other procedure but 

may submit a written response which shall be filed with the APPR.   

 

WHAT MAY BE CHALLENGED IN AN APPEAL 

 

Under Education Law §3012-c, appeals will be limited to the following subjects: 

 

  a. the school district’s adherence to the standards and methodologies required for   

such reviews, pursuant to Education Law §3012-c; 

  b.  the adherence to the Commissioner’s regulations, as applicable to such reviews; 

  c. compliance with any applicable locally negotiated procedures applicable to 

   annual professional performance reviews or improvement plans; and 

  d.  the school district’s issuance and/or implementation of the terms of the teacher or  

improvement plan under Education Law §3012-c. 

 

PROHIBITION AGAINST MORE THAN ONE APPEAL 

 

A teacher may not file multiple appeals regarding the same performance review 

or teacher improvement plan. All grounds for appeal must be raised with specificity within one 

appeal. Any grounds not raised at the time the appeal is filed shall be deemed waived. 

 

BURDEN OF PROOF 

 

In an appeal, the teacher has the burden of demonstrating a clear legal right 

to the relief requested and the burden of establishing the facts upon which petitioner seeks relief. 

 

TIMEFRAME FOR FILING APPEAL 

 

All appeals must be submitted in writing no later than 15 school days of the date when 

the teacher receives his or her annual professional performance review. If a teacher  is challenging 

the issuance of a teacher improvement plan, appeals must be filed with 15 school days of issuance 
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of such plan. The failure to file an appeal within these timeframes shall be deemed a waiver of the 

right to appeal and the appeal shall be deemed abandoned. 

 

When filing an appeal, the teacher must submit to the Superintendent of Schools a detailed written 

description of the specific areas of disagreement over his or her performance review, or the 

issuance and/or implementation of the terms of his or her improvement plan and any additional 

documents or materials relevant to the appeal. The performance review and/or improvement plan 

being challenged must also be submitted with the appeal. Any information not submitted at the 

time the appeal is filed shall not be considered. 

 

TIMEFRAME FOR DISTRICT RESPONSE 

 

Within 15 school days of receipt of an appeal, the school district staff member(s) who issued the 

performance review or were or are responsible for either the issuance and/or implementation of the 

terms of the teacher’s improvement plan must submit to the Superintendent of Schools a detailed 

written response to the appeal. The response must include any and all additional documents or 

written materials specific to the point(s) of disagreement that support the school district’s response 

and are relevant to the resolution of the appeal. Any such information that is not submitted at the 

time the response is filed shall not be considered in the deliberations related to the resolution of the 

appeal. The teacher initiating the appeal shall receive a copy of the response filed by the school 

district, and any and all additional information submitted with the response, at the same time the 

school district files its response. 

 

DECISION-MAKER ON APPEAL 

 

An appeal will be heard by a committee comprised of two tenured members of N.C.T.A. appointed 

by the N.C.T.A. president and two tenured members of the administration, appointed by the 

Superintendent of Schools.  Any parties involved in the appeal are ineligible to serve on the 

committee.  The Committee will convene within ten (10) school days of receipt from the 

Superintendent of the written appeal.  The teacher’s written appeal, APPR, and evaluating 

administrator’s response (if any) shall comprise the record on appeal.  Members of the Committee 

will receive the appeal record at least 48 hours in advance of the scheduled meeting. 

 

All Committee deliberations will be conducted privately and remain confidential except as is 

required below to further process an appeal. 

 

a. The Committee will evaluate the merits of the appeal based on review of submitted written 

documentation.   
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b. If the Committee comes to consensus and is in agreement on whether the appeal should be denied or 

granted, a single written determination shall be prepared and issued.  This determination shall be 

provided to the appealing teacher, evaluating administrator, Association president, and the 

Superintendent of Schools within three (3) school days of the meeting of the Committee.  If the 

consensus of the committee is to uphold the evaluation rating, the teacher shall have the right within 

ten school days of receipt of the decision to submit a written appeal of such decision directly to the 

Superintendent of Schools.  The Superintendent of Schools shall review the written appeal and render 

a final and binding verdict within ten school days of receipt of the teacher’s appeal. 

c. If the Committee cannot reach consensus, the matter shall be referred to the Superintendent of 

Schools immediately following the meeting of the Committee.  Each member of the Committee 

(individually or jointly with another member) may submit to the Superintendent within three (3) 

business days of the meeting of the Committee a written statement describing his or her conclusions,  

justifications, and recommendation for disposition of the appeal.  Any Committee Member 

statements submitted shall not be disclosed to either the appealing teacher or evaluating 

administrator. The Superintendent of Schools and the N.C.T.A. president will review all statements 

and the record on appeal.  The Superintendent shall make the final determination in writing within 

ten (10) business days of the Committee’s notice that it could not reach a determination or, if 

applicable, within ten (10) business days of the Superintendent’s receipt of any written Committee 

statements referenced above.  Copies of the Superintendent’s determination shall be provided to the 

appealing teacher, evaluating administrator and Association president. 

 

 

 

DECISION 

 
A written decision on the merits of the appeal shall be rendered no later than 30 school 

days from the date upon which the teacher filed his or her appeal. The appeal shall 

be based on a written record, comprised of the teacher’s appeal papers and any 

documentary evidence accompanying the appeal, as well as the school district response to the 

appeal and additional documentary evidence submitted with such papers. Such 

decision shall be final. 

 

The decision shall set forth the reasons and factual basis for each determination on each 

of the specific issues raised in the teacher’s appeal. If the appeal is sustained, the reviewer may set 

aside a rating if it has been affected by substantial error or defect, modify a rating if it is affected by 

substantial error or defect or order a new evaluation if procedures have 
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been violated. A copy of the decision shall be provided to the teacher and the evaluator or the 

person responsible for either issuing or implementing the terms of an improvement plan, if that 

person is different. 

 

EXCLUSIVITY OF §3012-C APPEAL PROCEDURE 

 

The 3012-c appeal procedure shall constitute the exclusive means for initiating, 

reviewing and resolving any and all challenges and appeals related to a teacher 

performance review and/or improvement plan. A teacher  may not resort to any other 

contractual grievance procedures for the resolution of challenges and appeals related to a 

professional performance review and/or improvement plan, except as otherwise authorized by law. 

 

The parties agree that the Appeal process described herein shall be subject to future review upon 

the mutual agreement of the parties.  The parties also agree that  in view of the developing nature 

of the newly negotiated A.P.P.R. plan, the District will not utilize a teacher's rating of "ineffective" 

for the 2012-2013 school year in determining whether to pursue an expedited 3020-a proceeding 

against the teacher.  The District retains the right to initiate disciplinary action not related to the 

assigned 2012-2013 quality rating category. 

 

X.  Teacher Improvement Plan (TIP) 

A teacher improvement plan may be developed at any point in the evaluation cycle when a teacher is 

demonstrating areas of performance concern that need to be addressed.  However, if a summative APPR 

results in a teacher being rated as developing or ineffective, a teacher shall be provided a TIP as soon as 

practicable and in no case latter than ten school days after the opening of classes for the school year.  The 

Parties agree that the sole purpose of a TIP is improvement of practice and is not a disciplinary action.  The 

TIP shall be developed in consultation with the principal/administrator, the Assistant Superintendent for 

Curriculum and Instruction and with the president of the Teachers’ Association or his or her designee.  The 

teacher shall be advised of the right to such representation.  The Teachers Association president shall be 

informed whenever a teacher is placed on a TIP, and with the agreement of the teacher, shall be provided 

with a copy of the TIP. 

 

A TIP shall specify: 

 The area (s) in need of improvement; 

 The performance goals expectations, standards and timelines the teacher must meet to achieve an 

effective rating; 

 How improvement will be measured and monitored; 
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 Schedule of periodic reviews of progress; 

 Appropriate differentiated professional development opportunities, materials, resources, and 

supports the District will provide, including where appropriate the assignment of a mentor. 

 

A tenured teacher who believes that the terms of a TIP are arbitrary, unreasonable, inappropriate or defective, 

or that the administration has failed to meet its obligation to properly implement the terms of the TIP, may 

seek relief through an appeal to the Administrative Advisory Review Panel (consisting of 2 administrators 

from the Association and a Central Office Administrator designated by the Superintendent).  Decisions of 

the Administrative Advisory Review Panel shall be made by consensus (meaning unanimous). 

 

Costs associated with the implementation of a TIP shall be borne by the District.  No disciplinary action 

predicated upon an ineffective or developing rating, which is the subject of a TIP, shall be taken by the 

District against a teacher until the TIP has been fully implemented and its effectiveness in improving the 

teacher’s performance has been evaluated.    Nothing shall be construed to require a TIP or to restrict or limit 

the District’s right to bring disciplinary charges against a teacher based upon other grounds, including but 

not limited to misconduct, immoral character or lack of certification.  In addition, nothing shall be construed 

to restrict or limit the district’s right to deny tenure, or to otherwise terminate a probationary teacher, in 

compliance with law and the collective bargaining agreement. 

 

 

     The TIP will consist of the following components: 

 

I. SPECIFIC AREAS FOR IMPROVEMENT:  Identify specific areas in need of improvement.  Develop 

specific, behaviorally written goals for the teacher to accomplish during the period of the plan. 

 

II. EXPECTED OUTCOMES:   Identify specific recommendations for what the teacher is expected to do 

to improve in the identified areas.  Delineate specific, realistic achievable activities for the teacher.   

 

III. RESOURCES:  Identify specific resources and support systems available to assist the teacher to improve 

performance.  Examples: colleagues; coaching; role playing activities; visitations; courses; workshops; peer 

visits; materials; etc. 

 

IV. RESPONSIBILITIES:  Identify responsible administrator(s) and steps to be taken by administrator(s) and 

the teacher throughout the Plan.  Examples: observations of the teacher ; supervisory conferences between 

the principal/administrator and the teacher; written reports and/or evaluations, etc. 

 

V. EVIDENCE OF ACHIEVEMENT:  Identify how progress will be measured and assessed.  Specify next 

steps to be taken based upon whether the teacher is successful, partially successful or unsuccessful in efforts 

to improve performance.  

 

VI. TIMELINE:  Provide a specific timeline for implementation of the various components for the TIP for its 

final completion.  Identify the dates for preparation of written documentation regarding the completion of the 

Plan. 
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XI.  Appendices 
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  B. New York State Teaching Standards 
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  F.           Professional Contribution Log 
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APPENDIX A 

 

 

 

CHRONOLOGY OF DEADLINES 

 

 

DATE 

 

ITEM DUE 

SEPTEMBER 

 

 

OCTOBER 30th 

 
 SLOs and Corresponding Rosters 

NOVEMBER 1st 

 
 Deadline for first announced observation 

for untenured teachers 

DECEMBER 1st  Deadline for first announced observation 

for tenured teachers 

JANUARY 

 

 

FEBRUARY 1st  Deadline for second announced observation 

for untenured teachers 

FEBRUARY 15TH 

 
 Deadline for midyear review of Professional 

Contribution Log 

MARCH 

 

 

APRIL 

 

 

MAY 1st 

 
 Professional Contribution Log 

JUNE 1st  Amendment to Professional Contribution 

Log (as needed) 

JUNE 15th  Summative Evaluation based on at least 60 

points 
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APPENDIX B 

 

 

 

New York State  

Teaching Standards  
  

I. Knowledge of Students and Student Learning  

II. Knowledge of Content and Instructional Planning  

III. Instructional Practice  

IV. Learning Environment  

V. Assessment for Student Learning  

VI. Professional Responsibilities and Collaboration  

VII. Professional Growth  

 

 

Standard I:  Knowledge of Students and Student Learning: 
Teachers acquire knowledge of each student, and demonstrate knowledge of student 

development and learning to promote achievement for all students.  
 

Element I.1:  

Teachers demonstrate knowledge of child and adolescent development, including students’ cognitive, 

language, social, emotional, and physical developmental levels. 

 

 Element I.2:  

Teachers demonstrate knowledge of current research in learning and language acquisition theories 

and processes.  

 

Element I.3:  

Teachers demonstrate knowledge of and are responsive to diverse learning needs, strengths, 

interests, and experiences of all students.  

  

Element I.4:  

Teachers acquire knowledge of individual students from students, families, guardians, and/or 

caregivers to enhance student learning.  

  

Element I.5:  

Teachers demonstrate knowledge of and are responsive to the economic, social, cultural, linguistic, 

family, and community factors that influence their students’ learning.  

  

Element I.6:  

Teachers demonstrate knowledge and understanding of technological and information literacy and 

how they affect student learning. 
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Standard II:   Knowledge of Content and Instructional Planning : 

Teachers know the content they are responsible for teaching, and plan 

instruction that ensures growth and achievement for all students.  
 

Element II.1  

Teachers demonstrate knowledge of the content they teach, including relationships among central 

concepts, tools of inquiry, structures and current developments within their discipline(s).  

  

Element II.2  

Teachers understand how to connect concepts across disciplines, and engage learners in critical and 

innovative thinking and collaborative problem-solving related to real world contexts.  

  

Element II.3  

 Teachers use a broad range of instructional strategies to make subject matter accessible.  

 

Element II.4  

Teachers establish goals and expectations for all students that are aligned with learning standards 

and allow for multiple pathways to achievement.  

  

Element II.5  

 Teachers design relevant instruction that connects students’ prior understanding and 

 experiences to new knowledge.  

  

Element II.6  

Teachers evaluate and utilize curricular materials and other appropriate resources to promote 

student success in meeting learning goals.  

 

Standard III:   Instructional Practice: 

Teachers implement instruction that engages and challenges all students to 

meet or exceed the learning standards.  
 

Element III.1  

Teachers use research-based practices and evidence of student learning to provide developmentally 

appropriate and standards-driven instruction that motivates and engages students in learning.  

  

Element III.2  

Teachers communicate clearly and accurately with students to maximize their understanding and 

learning.  

 

Element III.3  

 Teachers set high expectations and create challenging learning experiences for students.  

 

Element III.4  

Teachers explore and use a variety of instructional approaches, resources, and technologies to meet 

diverse learning needs, engage students, and promote achievement.  

 

Element III.5  

Teachers engage students in the development of multidisciplinary skills, such as communication, 

collaboration, critical thinking, and use of technology.  

  

Element III.6  

Teachers monitor and assess student progress, seek and provide feedback, and adapt instruction to 

student needs.  
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Standard IV:  Learning Environment: 

Teachers work with all students to create a dynamic learning environment 

that supports achievement and growth.  
Element IV.1  

Teachers create a mutually respectful, safe, and supportive learning environment  that is inclusive 

of every student.  

 

Element IV.2  

 Teachers create an intellectually challenging and stimulating learning environment.  

 Performance Indicators:  

  

Element IV.3  

 Teachers manage the learning environment for the effective operation of the classroom.  

 

Element IV.4  

Teachers organize and utilize available resources (e.g., physical space, time, people, technology) to 

create a safe and productive learning environment.  

 

 

 

Standard V:   Assessment for Student Learning:  

Teachers use multiple measures to assess and document student growth, 

evaluate instructional effectiveness, and modify instruction.  
 

Element V.1  

Teachers design, adapt, select, and use a range of assessment tools and processes  to measure and 

document student learning and growth.  

 

Element V.2  

Teachers understand, analyze, interpret, and use assessment data to monitor student progress and to 

plan and differentiate instruction.  

  

Element V.3  

 Teachers communicate information about various components of the assessment  system.  

  

Element V.4  

Teachers reflect upon and evaluate the effectiveness of their comprehensive assessment system to 

adjust assessment and plan instruction accordingly.  

  

Element V.5  

Teachers prepare students to understand the format and directions of assessments used and the 

criteria by which the students will be evaluated.  
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Standard VI:  Professional Responsibilities and Collaboration:  

Teachers demonstrate professional responsibility and engage relevant 

stakeholders to maximize student growth, development, and learning.  
 

  

Element VI.1  

Teachers uphold professional standards of practice and policy as related to students’ rights and 

teachers’ responsibilities.  

  

Element VI.2  

Teachers engage and collaborate with colleagues and the community to develop and sustain a 

common culture that supports high expectations for student learning.  

 

Element VI.3  

Teachers communicate and collaborate with families, guardians, and caregivers to enhance student 

development and success.  

  

Element VI.4  

Teachers manage and perform non-instructional duties in accordance with school district guidelines 

or other applicable expectations.  

 

Element VI.5  

Teachers understand and comply with relevant laws and policies as related to students’ rights and 

teachers’ responsibilities.  

 

 

Standard VII:   Professional Growth: 

Teachers set informed goals and strive for continuous professional growth.  
  

Element VII.1  

 Teachers reflect on their practice to improve instructional effectiveness and guide 

 professional growth.  

 

Element VII.2  

 Teachers set goals for, and engage in, ongoing professional development needed to 

 continuously improve teaching competencies.  

 

Element VII.3  

Teachers communicate and collaborate with students, colleagues, other  professionals,  and the 

community to improve practice.  

 

Element VII.4  

Teachers remain current in their knowledge of content and pedagogy by utilizing  professional 

resources.  
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APPENDIX C 
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APPENDIX D 

NORTH COLONIE CENTRAL SCHOOL DISTRICT: 
Pre-Observation Form 

 

A pre-observation conference is mandatory for all untenured teachers.  A conference for tenured teachers 

is optional and may be scheduled at the discretion of the teacher or administrator.  Should a tenured teacher 

not have a conference, the completed form should be submitted at least 24 hours prior to the scheduled 

observation.  
Teacher’s Name: ______________________ Date of Observation:   ___________________ 

Subject/Grade: ______________________ Observer’s Name: ___________________ 

 

Your lesson will be observed to assess your application of the New York State Teaching Standards via the 

Marshall Teaching Rubric:  Domain B:  Classroom Management, Domain C:  Delivery of Instruction, and 

Domain D: Monitoring Assessment and Follow Up. 

 

Name of Current Unit of Study:     _________________________________________ 

Standards Taught/Assessed in this Unit:  _________________________________________ 

       _________________________________________ 

       _________________________________________ 

Placement of this lesson in unit:  __________________________________________ 

(i.e. beginning, middle, end) 

 

Student/Class Profile: 

Describe the makeup of your 

class and any accommodations 

in this lesson to meet student 

learning needs 

 

 

 

Learning Outcomes: 

Identify what concept, 

knowledge and/or skill you 

will specifically teach in this 

lesson  

 

 

 

Engagement in Learning: 

Explain how you will focus the 

students in the opening of the 

lesson; list activities to engage 

the students in the essential 

learning, and describe how you 

plan to close the lesson  
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Adjustments/Modifications: 

In what ways do you anticipate 

you will adjust the lesson if 

monitoring of the students’ 

progress/ understanding 

indicates a need to do so? 

 

 

 

Groups: 

How will the students be 

grouped for each segment of 

the lesson? 

 

 

 

 

 

 

 

 

 

 

 

Resources: 

List resources and/or materials 

you have consulted and/or will 

be using during this lesson. 

 

 

 

 

 

 

 

 

 

 

 
 

Teachers may record answers to the following or simply come to the pre or post observation conference 

prepared to discuss the following topics: 

 

1. How do you create a classroom environment that is conducive to learning?  (Please review the Marshall 

Rubric B and select three—five elements which are integral to your classroom management style.) 

 

 

 

 

 

2. Describe what the students will do to show that they are making progress toward and/or have learned the 

concept, knowledge, or skill from this lesson.  How will the results of your informal and formal 

assessments help you to plan for future lessons?  (Please review the Marshall Rubric D and select three—

five elements which are integral to the way you use assessments to monitor student progress and plan 

accordingly.) 
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APPENDIX E 

 

NORTH COLONIE CENTRAL SCHOOL DISTRICT: 
TEACHER OBSERVATION FORM 

 
Teacher’s Name  ____________________________            School Year  _________________________ 

School  ______________________  Subject  _____________________     Grade  ________________ 

Observer  ___________________ Date of Observation ___________  Time of Observation _______ 

 

I. Description of the lesson: (Describe the lesson as you observe) 
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II. The following strengths were noted and/or recommendations should be considered regarding 

Domain B: (analysis of observation informed by Marshall rubric upon completion of the 

observation) 

 
 
 
 
 
 
 
 
 
 
 
 
 

  
 
 

 

 

III. The following strengths were noted and/or recommendations should be considered regarding 

Domain C: (analysis of observation informed by Marshall rubric upon completion of the 

observation) 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

IV. The following strengths were noted and/or recommendations should be considered regarding 

Domain D: (analysis of observation informed by Marshall rubric upon completion of the 

observation) 
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 V.   Teacher Comments/Artifacts (to be discussed/reviewed at a post-observation conference)  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

VI.  Summary/Additional Remarks (from post-observation conference): 
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VII. Based on this observation, the following represents the preponderance of evidence for 

each  domain as assessed by the classroom observation, discussion, and artifact 

review. (Circle  one descriptor  for each domain) 

 

  Domain B—Classroom Management 

 

   Highly Effective  Effective Developing Ineffective 

 

 

  Domain C—Delivery of Instruction 

 

   Highly Effective  Effective Developing Ineffective 

 

 

 

  Domain D—Monitoring, Assessment, and Follow-Up: 

 

   Highly Effective  Effective Developing Ineffective 

 
 

VIII. Scoring 

 

   Based on the preponderance of evidence, this lesson is rated: 

 

 

  Highly Effective  Effective  Developing  Ineffective 
 
 
 
  With a score of ______________ (Please consult Observation Conversion Chart to determine 

actual  point value.) 

 

   

  

 
 
 The above report has been discussed and it is being placed in the teacher’s personnel file. 

 

 

 ____________________________________________  __________________ 

 Teacher’s Signature      Date 

 

 ____________________________________________  __________________  

 Observer’s Signature      Date 

 

 

 

 

 cc: Teacher, Principal/Supervisor, Personnel File 
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APPENDIX F 

NORTH COLONIE CENTRAL SCHOOL DISTRICT: 
Professional Contribution Log 

 

DATE 

 

PROFESSIONAL ACTIVITES MARSHALL 

DOMAIN (A,E, F) 

TIME 

COMMITMENT 

  

 

 

  

 

 

 

   

  

 

 

  

 

 

 

   

  

 

 

  

  

 

 

  

  

 

 

  

  

 

 

  

  

 

 

  

  

 

 

  

  

 

 

  

  

 

 

 

  

TOTAL (for hours 

column only) 

 

 

 

  

 

 

Please be reminded that teachers are expected to accomplish a minimum of one activity in each of the three 

Marshall domains:  A (Planning and Preparation for Learning); E (Family and Community Outreach); 

F(Professional Responsibilities) 
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APPENDIX G 

 

ASSURANCES 

 

  Ensuring Accurate Teacher and Student Data 

 

The District shall ensure that the State Education Department (the “SED”) receives accurate 

teacher and student data, including enrollment and attendance data and any other student, teacher, 

school, course and teacher/student linkage data necessary to comply with the Regulations of the 

Board of Regents by providing such data in a format and timeline prescribed by the Commissioner.  

This process shall also provide an opportunity for every classroom teacher and building principal to 

verify the subjects and/or student rosters assigned to them. 

 

North Colonie CSD uses a student management system, Infinite Campus, to schedule and roster 

courses and student assignments. The schedules are built at the building level in this system by the 

building administrators. Once set up in the student management system, students are placed into 

the schedule. The resulting rosters are reviewed by teachers and content area administrators to 

ensure that courses and classes are accurate and balanced in terms of numbers of students.  

The resulting electronic roster, linked by course and section to the teacher, forms the base to record 

all other student performance data, including grades, attendance, behavior and special program 

placement.  The teacher and course data is exported from the student management system to be 

loaded into the regional data warehouse.  

 

 

Reporting Individual Subcomponent Scores 

  

The District will report to the SED the individual subcomponent scores and the total composite 

effectiveness score for each classroom teacher and building principal in the District in a format and 

timeline prescribed by the Commissioner. 

 

The district will use its information software systems to create an application to record the results 

of the educator evaluations. Specifically, the district will use the Human Resources software 

system and the TEACH system to create a list of all educators, with corresponding identification 

information such as TEACH ID, location, and course assignments. The district will create a 

database that will allow evaluators to record the subcomponent scores and the total composite score 

for each educator. The records will be reviewed by the Assistant Superintendent for Curriculum 

and Instruction and the Director of Human Resources, prior to being submitted to SED. If the 

results can be submitted through the SED portal, the CIO will prepare and submit the electronic 

records, after certification internally by the Assistant Superintendent for Curriculum and 

Instruction. 

 

                        Development, Security and Scoring of Assessments 

The District shall develop assessments, and shall ensure their security and scoring processes in a 

manner that ensures that any assessments and/or measures used to evaluate teachers and principals 

under this section are not disseminated to students before administration and that teachers and 

principals do not have a vested interest in the outcome of the assessments they score. 

 

The District will follow all New York State security protocols so that assessments are not 

disseminated to students, teachers, or administrators before administration.  Additionally, the 

district will work with SED and the regional testing center to ensure that teachers and/or principals 

do not have a vested interest in the outcomes of the assessments they score. 

 


